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P.L. 221/SWP Narrative

Our Community:

Crawfordsville is the county seat of Montgomery County and is the home to approximately 

15, 243 residents.  Montgomery County’s population is 38,173.  The largest employers are R.R. Donnelley and Sons, Friction Holding, Acuity Lighting Company and Nucor Steel. Other smaller industries also are located in the county.  A full range of retail businesses and restaurants, both locally owned and chain operated serve the citizens of a wide area.  Unemployment jumped from 4.1% last year to 9.1% as of February 2009 and the number one concern of business and industry is the lack of a qualified workforce.  The local Ivy Tech branch serves approximately 400 students from the area.  Montgomery County has some of the richest farmland in the state and its farmers produce corn, soybeans, wheat, and hay as well as raise hogs and cattle.  Concerned citizens and government officials are launching an all-out effort to revitalize Crawfordsville’s downtown, which struggles to maintain viable retail establishments.

The per capita income based on 2005 figures for Montgomery County is $27,484.

The 2005 figures also indicate 15.1% of the children are below poverty level.

The Hispanic population in Crawfordsville is growing.  The 2005 census figures show the figure at 1,112 but we estimate considerable growth since that survey was taken.  There are presently three Mexican grocery stores, four Mexican restaurants, and a Hispanic Resource Center located in the First Presbyterian Church.  Many churches offer services in Spanish as well as English.

Outdoor recreation is centered on Sugar Creek, which runs through the southern section of the county and provides running water for canoeists and fishermen.  Rails to Trails, a

4 ½ mile walking and biking path, Shades State Park, and Milligan Park and Pool, offer areas of recreation.  The Crawfordsville High School Aquatics Center is open year round to all county residents.  There are three major indoor fitness centers:  The Crawfordsville Community Center; The Athena Fitness Center, a privately owned facility housed in the old Crawfordsville High School; and the Allen Center primarily for Wabash College staff and students.

Montgomery County is a CHARACTER COUNTS! Community.  Due to the initiative of Crawfordsville school personnel, CHARACTER COUNTS!, a nationally known character education program, has been adopted by local government, business and industry communities, social service organizations, and the three school corporations in the county.  Crawfordsville residents see themselves as living in a Christian community that provides a wide range of churches and denominations.  The citizens take pride in their conservative approach to change and vote strongly Republican in local, state, and national elections.

Our Families:

Family surveys in 2001 indicate our parents do not always know what their students are learning or how to help them with schoolwork.  Because of the need for Hoover parents to be involved in their children’s education, we opened the Hoover Family Center.    The casual furniture, bookcases, parenting materials, computer and supplies, was made possible through a grant from the Montgomery County Community Foundation.  Unfortunately, parents have not used this resource as we had hoped.  It is used throughout the day for small group tutoring and only occasionally for community meetings.

Currently, 59% of Hoover students participate in the federal free and reduced lunch program.  This is the greatest cultural challenge our school faces.  More than 37 students are considered to be homeless.  Homeless children come to school unprepared for the day ahead of them.  Many times they do not return homework, or permission slips.  Many have hygiene issues and lack proper clothing and shoes.  Crawfordsville School Corporation has done much to help the teachers at Hoover understand the needs of students of poverty.   Ruby Payne, one of the foremost leaders in poverty issues, has spoken to our teachers in all day seminars.  A group of teachers was chosen to attend a week long “Train the Trainers” workshop taught by Ruby Payne.  Those teachers were then able to come back to the schools and teach the other staff members about the issues our children are facing in poverty.

Many programs are being provided to assist children in poverty.  A mentoring program pairs adult community members with students.  Emphasis is placed on personal attitude, achievement, and social issues.   Before school study tables are available for students not completing their homework.  An after school Homework Club provides a quiet setting and a licensed teacher so that students can complete homework assignments.  Wabash College provides an after-school mentoring program for students as well.  In addition to academic support, Athletics, After School Art, Choir, and Fitness Club are available for student participation.  All of these programs are free of charge.  A school wide Title One program offers additional support to those students struggling with reading.  Other services offered at Hoover Elementary are Counseling, and Special Education.  ELL students receive help from a bi-lingual teacher and an assistant.  The assistant is also available to translate newsletters and notes, take parent phone calls and translate during Parent Teacher Conferences and student enrollments.

Some of the children of Hispanic descent were born inside the United States and speak fluent English.  The parents, however, need some translation for parent conferences and other communication.

Our School:

Mollie B. Hoover Elementary School serves families residing within the boundaries of the Crawfordsville Community School Corporation, which basically is within the city limits of Crawfordsville.  Two other school corporations exist, one in the northern part of the county and one in the southern part.  Hoover currently has an enrollment t of 354 fourth and fifth grade students. This school year Hoover has seven sections of fourth grade including a high ability class and seven sections of grade five including a high ability class.  Students are also served by two special education resource classrooms and a self contained Mildly Mentally Handicapped classroom and a self contained Severe and Profound classroom.

Hoover’s current student population is as follows:  81% white, 5% multiracial, 10% Hispanic, 2% black and 1% Asian.

Students participate in out-of-the-classroom learning as field trips take them to local points of interest and cultural events in Indianapolis and Lafayette.  A three day camping trip for fifth graders, a fourth grade Pioneer Day, a trip to the Ruth Lilly Center for fifth graders to learn about growth and development, a fourth grade trip to the Lew Wallace Study and Henry S. Lane home are some of the opportunities awarded Hoover students.
Hoover’s Mission Statement:

Hoover Elementary parents and staff work together to prepare our children to live successfully in a challenging and changing world by providing an academically enriched environment, meeting the needs of individual students, expecting personal best effort, and strengthening caring relationships.  As we meet these criteria we promote life-long learning and develop responsible citizens.

Statutes and Rules:

At this time there are no waivers being requested by Hoover Elementary.

Description and Location of Curriculum:

Crawfordsville’s curricula are built around the Indiana State Academic Standards.  Our most comprehensive written curriculum is Language Arts.  This curriculum contains attention to reading, grammar, spelling and writing.

Our science and social studies curricula are complete, and have been updated following the adoption of new texts.  Extensive work was done on the math curriculum, aligning the Everyday Mathematics series with the state standards. These curricula along with multiple copies of the Indiana State Academic Standards are available in the school office in a large binder in the principal’s office as well as in each classroom.

State standards for art, physical education, and music are available in the appropriate classrooms.  Technology curriculum has been completed and ties directly with state standards in other content areas.  Scope and sequence has been developed.  Media specialists in each building provide training.
Titles and Descriptions of Assessment Instruments:

The Indiana Statewide Testing for Educational Progress Plus (ISTEP+) is an annual standardized, criterion-referenced test mandated by the state for all students in grades 3 through 8.  It is used as the basis for determining Adequate Yearly Progress.  The scores for fourth and fifth grade students are our major assessment.  To help the students prepare for this major test, our fourth and fifth graders review state standards and test taking skills each fall prior to taking ISTEP+.  This past school year this test was given in the fall and again in the spring as we switch from fall to spring testing.  During the 2009-2010 school year ISTEP will be administered in two parts.  In March students will take the Applied Skills portion of the test and in May the Multiple Choice portion.  The results from ISTEP will be returned to schools in late August.
This year Hoover used the Student Success Process to increase student mastery of the Indiana Academic Standards. This research-based process assesses students on essential skills and provides a framework for remediating and enriching students based on individual needs.  Each six weeks a set of grade level skills in reading and math are selected.  Five to seven minute mini-lessons are taught in the classroom on the targeted skill for approximately 2 weeks.  Following the two weeks of mini lessons, students take a five-question assessment.  If students achieve 80% or higher on the A test they receive 30 minutes of enrichment.  Students who do not achieve the required score of 80% receive 30 minutes of daily remediation.  At the end of two weeks students take the B test to see if the skill has been mastered.  The cycle of teaching mini lessons and remediating and enriching continues for 6 weeks at which point a new set of indicators are taught.  The SSP process ensures that state standards are being taught and the data collected shows whether or not students mastered them.
Three times during the school year; by the end of the first six weeks in September, end of January and by the middle of May; teachers give each student a reading assessment to determine reading ability level. Students are expected to score at or above grade level.  The Fountas and Pinnell Benchmark Reading Assessment is used by all teachers to determine instructional reading levels.

Three times each year all elementary students are assessed in the area of writing.  By the end of the first six weeks, end of January and the middle of May students are given writing prompts.  These prompts are scored using the ISTEP+ writing rubric.  Student work is compared to see if progress is being made.

Plan for Submission /Updating School Wide Plan:

Hoover School-Wide Planning team consists of two fourth grade teachers, two fifth grade teachers, one Special Education teacher, one Title One teacher, one parent and one principal.  The team met regularly throughout the year to monitor our plan overview and timeline.  We reviewed our school’s mission statement and vision and began collecting data for our data statements.  Representatives from each of the four teams of teachers who were members of the SWP team relayed information in weekly meetings.  Those team members were also responsible for collecting grade level data.

On February 5, 2009 our planning team met with Karen Reynolds of Dynamic Transitions to monitor our implementation of the strategies and to analyze student data related to the plan.    We made adjustments to the plan based on our data and analysis.

At our second implementation checkpoint with Karen Reynolds on May 11, after reviewing and analyzing the most current data, we put the finishing touches on the 2009-2010 School Improvement Plan.  The action plan was completed and suggestions and comments were added to the narrative. 

Each teacher will be given a copy of the action plan.  Monthly faculty meetings will be used to monitor and review implementation of the plan. Check point data will be collected according to our action plan.   At the end of the 2009-2010 school year the SWP team will again meet to revise the plan based on the data our school has collected during the year.

Attendance Rate: 
Hoover’s attendance rate has stayed very consistent over the past several years.

For the past six years the attendance rate has been above the state average.

Attendance Rate
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We continue to closely monitor attendance.  Prior to the beginning of the 2006-2007 school year the Crawfordsville Community School Corporation instituted a new attendance policy.  At this time an Attendance Officer and a School Safety Officer were hired.

Parents are required to call into the school if their child is absent.  Otherwise a phone call will be made to the home.  If no contact is made, the attendance officer will be notified and a home visit will be made to check on the safety of the child.  If a student has 1-4 undocumented absences the attendance officer will monitor.  If a student acquires 5 undocumented absences in a thirty-day period a letter is sent by the attendance officer notifying the parent of the issue.  For ten absences in any ninety-day period the school will develop a contract with the student and the probation department may conduct a formal inquiry and the Division of Child Services will make a home visit.  For eleven absences in a ninety-day period the Prosecutor will issue a court summons.
Safe and Disciplined Learning Environment:

The addition of a corporation elementary discipline policy, an out-of-school suspension program, and the adoption of the character education program CHARACTER COUNTS! 

have all increased positive behavior in the building. This past fall each student, and staff member was given a booklet of School Procedures.  Procedures were posted in appropriate places throughout the building.  If students consistently failed to follow procedures, they were required to attend procedure school to practice.  Discipline referrals remained about the same from last year; which is up a little from the year before.  This could be due to the fact that Hoover now has just fourth and fifth graders and the student population has increased.

This past year every student and staff member received a copy of our school procedures.  The first two weeks of school, teachers taught and practiced the procedures.  This has helped maintain a disciplined learning environment.  Students know what to do and what all staff members expect.

Hoover participates in the corporation crisis procedures.  A Montgomery County Crisis Handbook was updated this past year and is reviewed with the staff periodically.  A school crisis team meets monthly to discuss any changes that need to be made in the school crisis handbook.  Crisis team members include the school principal, counselor, secretary, the custodian, nurse, a Spanish-speaking assistant, teachers and parents.

Hoover’s crisis team assembled emergency backpacks and placed them in strategic locations to be used in a crisis.  Fanny packs for each teacher contain first aid items and are carried to all drills.  The use of walkie-talkies has improved communication during fire and tornado drills as well as school lock-downs.

The Hoover Crisis Team has completed a site survey and periodically reviews it.

Bullying is defined as overt, repeated acts or gestures, including: 1) verbal or written communications transmitted; 2) physical acts committed; 3) any other behaviors committed; by a student or group of students against another student with the intent to harass, ridicule, humiliate, intimidate, or harm the other student.  Bullying will not be permitted on school property including buses and school vehicles, bus stops or during any school-sponsored activity whether such activities are held on school property or at locations off school property.  This definition can be found in our student handbook and on our discipline referral form, as well as in the School Board Bylaws and Policies.

When bullying occurs the student must first meet with the counselor and the principal.  A definition of bullying is given orally to the student.  Counseling sessions may begin if needed.   The second time the bullying is reported the parent is called for a conference and a behavior plan is put into place.  If need be, the School Safety Officer may be involved.

Increasing the Amount of Learning Time:

Many opportunities are available for students to learn.  In order to maximize learning time one hour reading blocks for each grade level are strictly adhered to.  During this block of time each classroom has an instructional aide to facilitate reading and writing instruction.  The focus is on a balanced comprehensive program that incorporates guided reading instruction at grade level and at individual student reading levels, self-selected silent reading and vocabulary development.   Teaching assistants are also in every classroom daily for one hour to facilitate Math instruction.  Two remediation aides work with students daily in areas of need.  An ELL teacher and aide work with our Spanish-speaking students to help bring them to grade level.  This past year a student from Crawfordsville High School volunteered every day for one period to mentor and assist some of our ELL students.

Homework Club is offered two times during the week.  Currently we have 60 students enrolled. Summer school is provided for four weeks during the month of June to students who wish to participate.

Highly Qualified Teachers and Paraprofessionals:

	Teacher’s Name
	Teaching Assignment
	Indicator of Being HQ



	Heather Allen
	Music teacher
	HOUSSE

	Rhonda Bacon
	Fifth Grade teacher
	HOUSSE

	Sharon Baker
	Fourth Grade teacher
	PRAXIS ll

	Amanda Carrington
	ELL teacher
	MASTER’S DEGREE

	Steve Frees
	Fourth Grade teacher
	HOUSSE

	Suzanne Furgye
	Fifth Grade teacher
	PRAXIS ll/HOUSSE

	Marci Galinowski
	Media Specialist teacher
	PRAXIS ll

	Jennifer Hall
	Special Education teacher
	PRAXIS ll

	Loretta Harlan
	Fourth Grade teacher
	MASTER’S DEGREE

	Anita Harris
	5th Grade High Ability
	HOUSSE

	Jennifer Hesler
	Special Education teacher
	PRAXIS ll

	Bonita Hirsch
	Counselor
	MASTER’S DEGREE

	Larry Hutchison
	Fourth Grade teacher
	MASTER’S DEGREE

	Nancy Kirtley
	4th Grade High Ability
	HOUSSE

	Teresa Kriston
	Special Education teacher
	MASTER’S DEGREE

	Alyssa McGaughey
	Fifth Grade teacher
	MASTER’S DEGREE

	Kim Nixon
	Principal
	MASTER’S DEGREE

	Kristy Reese
	Physical Education teacher
	MASTER’S DEGREE

	Meegan Reidy
	Fourth Grade teacher
	MASTER’S DEGREE

	Amy Riggen
	Nurse
	ASSOC. IN SCIENCE

	Ann Stanley
	Art Teacher
	MASTER’S DEGREE

	Traci Swaim
	Fifth Grade teacher
	PRAXIS ll

	Chad Tyler
	Fifth Grade teacher
	HOUSSE

	Deb Vaught
	Fourth Grade teacher
	PRAXIS ll

	Carolyn Weliever
	Speech Teacher
	MASTER’S DEGREE

	Trisha Whicker
	Fifth Grade Teacher
	HOUSSE

	Megan Widmer
	Fourth Grade teacher
	PRAXIS ll


	Paraprofessional’s Name


	Assignment
	Indicator of Being HQ

	Jenele Ashwill
	Bridges Lab Instructor
	B.S. Purdue

	Cyndi Barton
	Remediation Aide
	B.S. St. Joseph’s College

	Judy Britton
	Library Aide
	License in Elem. Ed.

	Sheila Burton
	Title One Aide
	PRAXIS ll

	Diamond Deacon
	Remediation Aide
	License in Elementary Ed.

	Carolyn Foster
	Special Education Aide
	B.S. in Education

	Walt Grant
	Special Education Aide
	Master’s Degree Counseling

	Missy Keck
	Title One Aide
	B.S. Johnson Bible College

	Charles Kriston
	Special Education Aide
	Teacher license PE/Health

	Kasie Levitt
	Title One Aide
	60 hrs. Lakeland College

	Gina McCormick
	Special Education Aide
	PRAXIS ll

	Wade Nixon
	Special Education Aide
	B.S. from Indiana Univ.

	Spring Perry
	Special Education Aide
	Elementary Ed. License

	Margaret Rose
	Title One Aide
	60 + college hrs.

	Lisa Quezada
	ELL Instructor
	PRAXIS II

	Doreen Sheets
	Special Education Aide
	PRAXIS ll

	Christie Thomas
	Title One Aide
	PRAXIS ll

	Amy Wallace
	Title One Aide
	PRAXIS ll

	Donna Williams
	Special Education Aide
	PRAXIS ll


Strategies to Attract High-Quality, Highly Qualified Teachers:

All teachers must be certified by the state in the content area to be considered for a position with the Crawfordsville School Corporation.  Teachers who are hired from out of state must have received their Indiana State Teacher’s License or have applied for an emergency license.

When looking for new teachers, the school corporation puts the information on the Indiana website as well as contacting nearby Colleges and Universities.  Our application asks for important information regarding licensure, a resume, grades and letters of recommendation.  A team consisting of teachers and administrators interviews applicants.  All references will be contacted before a position is offered to a candidate.

Once hired teachers are encouraged to continue their education.  Many opportunities are posted in the schools, by email and grants are made available by the school corporation to encourage teachers for continuing education.

Parental Involvement:

Hoover increases parental involvement by providing parents with a list of suitable educational websites for their children.  We know from past surveys that the majority of our parents have access to computers.  These websites will also be listed on the homepage of the school’s website.  Teachers will also send home math fact sheets and ask parents to help students learn their math facts.  At the end of each grading period teachers will send home student selected writing for parents to read and to elicit parent support for their child’s writing.

Written notices and letters are translated into Spanish for our parents who do not speak English.

Elementary Parent Teacher Conferences are held following the first and fourth six weeks grading periods.  ISTEP+ reports will be given to parents during the first conference.  Teachers have an opportunity to go over the test results face to face with parents and answer any questions they may have about the test.  An interpreter is available to explain and answer questions for our non-English speaking parents.

Parents have been involved in creating our school wide plan.  One parent is a member of our SWP team and shares information with other parents.

Transition Plans:

Since Hoover only has fourth and fifth grade students, transition is not as difficult as it might be with younger children.  Third grade students from Nicholson Elementary are bused to Hoover during the school day.  They are given a tour of the building, meet the teachers, and given an opportunity to interact with the current fourth grade students.  A “Back to School Night” is held the evening before school begins in August to allow parents and children to come and see the building and meet the teachers.  

Fifth grade students going to the Middle School have met with their future counselors to schedule their classes, talked with students about what to expect at Middle School and will make a visit to the Middle School in early May.  A Parent Orientation meeting is held each spring to inform parents and address their questions and concerns.

Opportunities for Teachers to be included in Decision-Making:

Teachers are encouraged and expected to use the data from assessments to guide instruction.  The SSP data is printed out in graph form every six weeks for teachers to analyze.  This data shows how well students mastered specific state standards.  Following two weeks of mini-lessons students are given a short assessment.  Students are required to score at least 80% on the assessment.  Students are then divided among the teachers and receive either remediation or enrichment for thirty minutes per day for two weeks.  A second test is then given to those students who received the remediation classes and data is once again compared.  If necessary, students receive additional help in the form of tutoring or additional remediation.

ISTEP+ plus data is thoroughly scrutinized.  Teachers work together in their teams to compile the data from the test.  The data is then used for remediation throughout the school year and to guide teachers in their instruction for the remainder of the year.
Timely Additional Assistance:

Having the SSP data helps us to identify early those students who may be struggling in the classroom.  Each week the GEI team meets to review student concerns. Thorough records are kept on each student.  Follow up meetings for each student are held following adequate implementation time.  The GEI records follow the students from grade to grade and building to building.
Coordination and Integration of Federal, State, and Local Funds:

Hoover School benefits from several funding sources.  The Crawfordsville Community School Corporation’s general fund is instrumental in providing teachers, teaching assistants, supplies, equipment, books, materials, and some professional development opportunities.

Professional Development has long been strength of the Crawfordsville Community School Corporation.  Many opportunities are provided throughout the school year.

Title ll Part A allows our teachers to regularly attend the Indiana Computer Educator’s Conference, workshops on special education and inclusion, the state and National Gifted Conference and conferences on reading and writing.  In the past Title ll A has made it possible for well know speakers such as Ruby Payne, Bill Bond, and Michael Dorn to work with our teachers. This year Hoover staff has focused on learning the Student Success Process.  Professional development workshops with Steve Benjamin have been held for all teachers.  In addition, Title ll Part A provides for substitute teachers including those for SWP, fees and travel expenses to conferences, and release time for mentors and their mentoring teachers.

Title l funding has allowed Hoover the opportunity to work with Dr. Sarah Mahurt from the Purdue Literacy Collaborative on teaching Guided Reading and Writer’s Workshop in our effort to improve reading and writing instruction.  Title l also provides teachers, teaching assistants, books, materials, and a Bridges program for students with cognitive and perceptual deficiencies, after school tutoring, student and teacher materials and books for our Guided Reading Room.

The McKinney Grant has allowed us to have three classrooms of Homework Club for approximately 60 students two days each week for one hour.

Other sources of grant support to Hoover Elementary have been:

· Montgomery County Community Foundation for the Hoover Family Center

· Montgomery County Education Foundation for books, computers, and a butterfly garden.

· Step-Ahead Council for Materials for the Hoover Family Center

· M4 Math grant for professional development and math materials and manipulatives

· UDL (PATINS) Grant for technology and training

· PEP (Physical Education Program) grant has provided pedometers, heart rate 
     monitors and recreation equipment for our students.
· Safe Schools and Healthy Students Grant provides money to pay for after school tutoring as well as a School Safety Officer and Attendance Officer.
· A Fresh Fruit and Vegetable Grant offered all Hoover students an opportunity to sample fresh fruits and vegetables they may never have tried before, as well as learning about good nutrition.
Hoover Elementary uses funds from local, state, and federal sources to educate all students as shown in the examples above.  However, the district separates the monies for accounting purposes and they are not combined.

MONITORING IMPLEMENTATION OF SCHOOL IMPROVEMENT PLAN

Name of School_
MOLLIE HOOVER 

School year 
2008-09

Focus area:

MATH



Checkpoint 
#1 February 5, 2009

Current Benchmark:  By spring of 2009 82% of students in grades 4-5 will meet Indiana Academic Standards in Math as measured by ISTEP+

	Strategies of School Improvement Plan
	Professional 

Development
	Evidence of Implementation


	Evidence of Impact on Student Achievement
	Analysis of Effectiveness of the Strategy
	Modifications To Strategy and Next Steps

	GENERAL

Teach math facts to mastery daily which will include at least one of the following:

· Sum Sums

· Round Tables

· Doing differences

· Dynamite dividers


	Provide review, modeling and materials for teachers
	Most teachers are using these strategies daily, but there was not a process for tracking data consistently to know exactly how many teachers.


	Fall ISTEP+ proficient

4th grade 81%

5th grade 80%

% Reaching 90% proficiency at Feb. 110 math facts assessment

4th grade

Teacher

+

-

X

/

Frees

100

63

50

58

Widmer

60

45

35

40

Reidy

63

50

46

42

Harlan

59

19

18

18

Baker

59

50

57

26

Vaught

53

21

32

32

5th grade

Bacon

86

82

82

64

Furgye

76

76

81

76

Swaim

77

55

71

57

McGaughey

79

67

71

58

Hutchinson

77

58

65

69

Tyler

70

35

52

---

GIFTED

Harris

96

87

100

87

Kirtley

88

82

88

76

Spec. Ed

Kriston

30

23

0

0

Hall

--

--

--

--


	5th graders’ scores are higher than 4th grade on math facts

Subtraction is an issue for 4th grade.


	Develop a form for consistently tracking data.

Teachers will turn in forms 3X per year.

Remind all teachers again that this is required at faculty meeting Feb. 8.

Teach addition and subtraction together so they see the inverse concept.

Create teacher booklets for recording daily data.


MONITORING OF SCHOOL IMPROVEMENT PLAN

Name of School – Mollie Hoover


School year – 2008-09

Focus area:  ELA – Vocabulary and Writing

Checkpoint    #2 
May 11, 2009 *May items in italics

Current Benchmark: By spring 2009 75% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas and Pinnell benchmark assessment.
	Strategies of School Improvement Plan
	Professional Development
	Evidence of Implementation


	Evidence of Impact on Student Achievement


	Analysis of Effectiveness of Strategy
	Modifications To Strategy/ Next Steps

	General
Vocabulary (8/08)

All general ed. classroom teachers implement “Making Meaning” vocabulary instruction 4 days per week for 30 minutes


	Provide training & support for new staff in Literacy Collaborative model and best practices.

There were no new staff members this year

5 teachers attended Literacy Collaborative in summer at Purdue.

10 teachers attended writing workshop in the spring at Purdue.
	Teacher self-audit

Check list monitored at grade level meetings – 

Did not do this at either checkpoint.


	Fountas and Pinnell

% Students reading on grade level

Fall       

Jan

Spring

4th

76%

78%

80%

5th

63%

73%

79%


	It is overkill and redundant to teach it 4 days per week.

The librarian has purchased an entire set of read-a-loud books that were listed in “Interactive Read-A-loud” book.  These could be used with the “Making Meaning.”
	Teachers will present the four lessons in two days, supported by related interactive read a-louds.

What is the best way to communicate this to the rest of the faculty? Give everyone a list of the strategies and data from the plan. Display in teacher workroom.

Revise grade level meeting sheet to collect teacher data.

	
	Collaboration at grade-level team meetings to select content vocabulary words (8/08)

Review Marzano’s 

6-step process for teaching vocab.-3/09


	All grade levels compiled vocabulary lists in ELA, SS, Science, and Math.  


	
	
	Need to scale down the vocabulary lists.

Coordinate vocab. lists between 4th and 5th grade

Agree on appropriate assessment for these vocabulary words.

Review Marzano 

6-step process in March and agree on how to assess.



	Strategies of School Improvement Plan
	Professional Development
	Evidence of Implementation


	Evidence of Impact on Student Achievement


	Analysis of Effectiveness of Strategy
	Modifications To Strategy/ Next Steps

	Provide small group 

Instruction for level 1 and 2 ELL students daily
	
	Levels 1,2,3, meet with ELL support teacher daily for a minimum of 30 minutes per day.
	
	
	Continue with daily instruction.

	Provide small group instruction for special needs students daily
	
	Students meet with Spec. Ed. teachers daily.
	
	
	

	LOW ACHIEVERS

Based on Fountas & Pinnell reading assessments, meet with small group of low achievers a minimum of 4 times per week to re-teach, guide and practice deficit skills. (9/08)
	
	All low achievers are being met with a minimum of 4 times per week.
	Fountas and Pinnell Benchmarks


	
	

	LOW ACHIEVERS

Response to Intervention – plan to be developed by the district and special ed. coop – 8/08
	Attended presentation on RTI by Mark Shinn – 8/08
	Following the basic state RTI process.

Team meets weekly.
	
	Teachers learned about the tiers of Response to Intervention.

Concerned about what are appropriate SBR interventions 

Tier 2 & 3
	Team needs to review the SBR strategies. In able to assist the teachers.

	High Achievers

Provide Accelerated Enriched self-contained classes with challenging vocabulary -8/08
	
	They have a different vocabulary list.  Using Caesar’s English.

They use Jr. Great books, not Making Meaning
	
	
	

	High Achievers

Meet with small group of high achievers during guided reading a minimum of 2 times per week to provide vocabulary extension activities and more challenging projects and curriculum – 1/09


	
	They read different level books, with different vocabulary and doing higher-level projects.
	
	
	

	Strategies of School Improvement Plan
	Professional Development
	Evidence of Implementation


	Evidence of Impact on Student Achievement


	Analysis of Effectiveness of Strategy
	Modifications To Strategy/ Next Steps

	All teachers provide active student writing time for a minimum of 45 minutes 3X per week (8/08)
	
	Writing workshop is 45 min. per day

Students also write in the content areas.
	
	
	Finding the time for writing during the day is still an issue.  

Review conferencing strategies to bring more focus to  make the most effective use of time.

	Teachers allow students choices within the various applications covered by writing standards   8/08
	
	
	
	
	

	Use consistent writing process in all content areas (1/09)
	
	
	
	Doing writing in content areas is helpful for students.  
	Figure this one out.  What did we mean?

Remind teachers.

One team developing a curriculum map for writing that includes the content area.  Will share at curriculum day.

	Parent Involvement

To be implemented 10/09
	
	
	
	
	

	Cultural Competency

To be implemented in 8/10
	
	
	
	
	

	Technology

To be implemented in 9/09
	
	
	
	
	


How often should students be writing in the content area?

· Workshop presenter suggested every six weeks have unit of study in a content area using a specific genre of writing and a free choice piece.

· Look at how we are conferencing.  Don’t need to “fix” everything in one conference.  Work on one specific item in the writing for the focus.

· What process are we using to take the information from this group back to our teams?

· Could we present the plan to the staff in the summer?

· Create grade level checklist to remind us what to discuss.

· Vocabulary lists – based on the standards

· Use standards from the ISTEP for SSP.

· Won’t do SSP the first 6 weeks.  Remediate what they don’t know the first 6 weeks.

· Students do not learn phonics in lower grades.  Shows up as lack of spelling ability and reading fluency here.  Trisha has been working with “Words Their Way” which addresses spelling and phonics.

· SSP needs to be addressed differently.  Should connect SSP with what we are teaching rather than being on assigned skills.  Some times 2 weeks is too long.  Had little instruction in how to do it.

· Revise SSP:

· No set time of the day

· Teaching of skills for SSP will be embedded within the classroom

· Each teacher can do her own remediation/enrichment

· Or can switch students within the team

· The curriculum map will determine what skills are tested for SSP

· The SSP test will determine which students receive remediation

· Continue the discussion at the summer retreat

· Come up with new name for SSP

	SCHOOL IMPROVEMENT PLAN COVER PAGE


 School: Mollie B. Hoover Elementary 

 Focus Area: ENGLISH LANGUAGE ARTS-VOCABULARY AND WRITING

	Goal: By Fall of 2011, 85% of grades 4 & 5 students will meet Indiana Academic Standards in Language Arts as measured by

 ISTEP+.

	Data Statements Indicating a Need for the Goal
	Guiding Principles Leading to Strategies



	STRENGTHS:

· Based on the Hoover Media Survey, the majority of parents have access to a computer (83%) and the Internet (81%)

· Based on the Hoover Media Survey, the majority of parents (92%) find the school newsletter and teacher newsletter helpful.

· Based on the Hoover Media Survey, the majority of Hoover parents (89%) would access a teacher’s webpage if one were available.

CHALLENGES:

· Based on the Fall 2007 teachers’ writing and vocabulary survey, there is inconsistency in the process, materials, curriculum, amount of time and assessment tools used to teach writing and vocabulary in grades 4 and 5.

· Based on the Hoover Media Survey, less than half of the parents (48%) have accessed the school website

Based on ISTEP+

· Hispanic Students scored dramatically lower in LA that White Students

· Special Education Student scores in grades 3-6, are consistently lower in LA than General Education Student scores in grades 3-6

· Free/Reduced students scored significantly lower in LA than Paid students from ’05-’06 to ’07-’08.

· Female students in grade 3-6 scored higher in LA than male students

With regards to Free/Reduced Students in LA:

· Language conventions is a weakness in 3rd & 4th grade ’04-’05, ’05-’06, ’06-07.
· Reading Vocabulary is a weakness in 3rd-5th grades ’04-’05, ’05-’06, ’06-07.
· Writing Process is a weakness in 4th and 5th grade ’04-’05, ’05-’06, ’06-07.
· Writing Application is a weakness for 04-’05, ’05-’06, ’06-07 in 6th grade Reading Comprehension is a weakness for ’05-’06 and ’06-07 in 6th grade.
With regards to All Students in LA:

· Writing Application is a weakness for grades 3rd-6th (’04-’05, ’05-’06, ’06-07).
· Reading Vocabulary is a weakness for grades 3rd-5th (’04-’05, ’05-’06, ’06-07).
· Language Conventions is a weakness (’04-’05, ’05-’06, ’06-07) for 3rd, 4th and 6th grades.

· Writing Process is a weakness for 4th and 5th grade (’04-’05, ’05-’06, ’06-07).
· Reading Comprehension is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 6th grade only 
· Writing items are worse than Reading items ’04-’05, ’05-’06, ’06-‘07
	1. Teaching specific strategies provides students with the skill they need to better plan, revise, and edit text.

2. Choosing topics and genres and sharing with an audience motivates students to become better writers.

3. Self-evaluation and questioning strategies help students to be accountable for their growth as writers.

4. Vocabulary instruction increases reading achievement.

5. Setting simple non-negotiable rules increases student awareness of expectations allowing them to do their best work.

6. Gentle intervention increases positive relationships between student and teacher.

7. Building strong relationships with adults helps at-risk students make life-altering choices.

8. Multisensory approach to learning to increase achievement.

9. Systematically teaching chosen academic vocabulary words and students reading extensively increases student’s vocabulary.

10. Exposing students to rich language encourage students to engage in word exploration.

11. Exposure to word rich text and conversation encourages students to build and learn new vocabulary and engage in word exploration.

12. An effective word study lesson enhances student exploration of words and vocabulary development.

*Accompanying data can be found in Appendix A.


	SCHOOL IMPROVEMENT PLAN COVER PAGE


 School: Mollie B. Hoover Elementary 

 Focus Area: MATH

	Goal: By Fall of 2011, 90% of grades 4 & 5 students will meet Indiana Academic Standards in MATH as measured by ISTEP+.

	Data Statements Indicating a Need for the Goal
	Guiding Principles Leading to Strategies



	STRENGTHS:

· 6th grade improved in Number Sense scores “06-07.

· Based on the Hoover Media Survey, the majority of parents have access to a computer (83%) and the Internet (81%)

· Based on the Hoover Media Survey, the majority of parents (92%) find the school newsletter and teacher newsletter helpful.

· Based on the Hoover Media Survey, the majority of Hoover parents (89%) would access a teacher’s webpage if one were available.

CHALLENGES:

· Based on the Fall 2007 teachers’ writing and vocabulary survey, there is inconsistency in the process, materials, curriculum, amount of time and assessment tools used to teach writing and vocabulary in grades 4 and 5.

· Based on the Hoover Media Survey, less than half of the parents (48%) have accessed the school website.

Based on ISTEP+ scores

· Based on the Fall 2007 teachers’ writing and vocabulary survey, there is inconsistency in the process, materials, curriculum, amount of time and assessment tools used to teach writing and vocabulary in grades 4 and 5.

· Based on the Hoover Media Survey, less than half of the parents (48%) have accessed the school website

· Hispanic Students scored lower in Math than White Students

· Special Ed. Student grades 3-6 consistently score lower in Math than General Ed. Student.

· Free/Reduced students scored significantly lower in Math than paid lunch students from ‘05-‘06 to ’07-’08.

With regards to All Students in Math:

· Computation is a weakness for grades 3rd-5th ’04-‘05 to ’06-’07.
· Number Sense is a weakness all three years (’04-’05, ’05-’06, ’06-’07) for 3rd and 4th grades.
· Geometry is a weakness all three years (’04-’05, ’05-’06, ’06-’07) for 3rd and 5th grades.
· Algebra and Functions are a weakness (’04-’05 to ’06-’07) for 4th and 6th grade.
· Data Analysis is a weakness ’04-’05 to ’06-’07 for 5th grade.
· Measurement is a weakness ’04-’05 to ’06-’07 for 6th grade.
· 3rd grade’s 3 biggest problems in ’04-’05, ’05-’06, ‘06-’07 are:
      Number Sense, Geometry, Computation

· 4th grade’s 2 biggest problems ’04-’05, ’05-’06, ’06-’07 are: Number Sense & Computation
· 5th grade’s biggest problem ’04-’05, to ’06-’07 is Computation
               Geometry remains 2nd worst category during last 2 years (’05-’06, ’06-’07)
	1. To develop an intuitive knowledge of number sense in order to teach strategically to take students from where they are to where they need to be.  This leads to higher-level thinking.

2. To develop an understanding of math concepts using testing, debating and revising that will link the mathematics to everyday experiences in the real world.

3. Teaching math using clear math objectives in a well-structured lesson, making sure students use any manipulatives in a thoughtful way increases number sense.

4. Teaching pre-skills improves academic achievement.

5. Setting simple non-negotiable rules increases student awareness of expectations allowing them to do their best work.

6. Gentle intervention increases positive relationships between student and teacher.

7. Building strong relationships with adults helps at-risk students make life-altering choices.

8. Multisensory approach to learning to increase achievement.

*Accompanying data can be found in Appendix A.


	SCHOOL IMPROVEMENT ACTION PLAN


 School: Mollie B. Hoover Elementary 

 Focus Area: ENGLISH LANGUAGE ARTS-VOCABULARY AND WRITING

	Goal:  By spring of 2011, 85% of students in grades 4 & 5 will meet Indiana Academic Standards in English Language Arts as measured by ISTEP+.

	Benchmarks:

Year 1:  By Spring of 2009 75% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell benchmark assessment.

Year 2:  By Spring of 2010 80% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell benchmark assessment.

Year 3:  By Spring of 2011 85% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell benchmark assessment.

	Strategies


	Begin Date
	Teacher Action Steps
	Person Responsible
	Begin Date
	Professional Development
	Person Responsible
	Evidence of Implementation
	Evidence of Impact

	8/09
	GENERAL - Vocabulary

All general ed. classroom teachers implement “Making Meaning” vocabulary instruction 4 days per week for 30 minutes
	All general ed. classroom

Special Ed. teacher
	8/09
	· Provide training/support for staff using Marzano’s book 

       “Building Background                                Knowledge”
	Grade-level teams

Title One Teacher
	Teacher self-audit

checklist monitored at grade level meetings


	SSP data

ISTEP + scores


	8/09           

10/10
	GENERAL - Vocabulary
All classroom teachers pre-teach vocabulary from a common grade-level list based on the standards in the content areas

Explore Words Their Way as a strategy for pairing with Evan Moore to teach phonics/spelling.


	All teachers

Title One Teacher
	8/09

9/09

1/10
	· Collaboration at grade-level team meetings to refine content vocabulary words

· Review Marzano’s 6-step process for teaching vocabulary

· Agree on appropriate assessment for these vocabulary words


	All teachers

All teachers
	List of grade-level words

Student vocabulary notebooks

Word lists for each grade level

Spelling Inventory
	Student

data on

the

selected words 

Writing and Spelling Samples


	Begin Date
	Teacher Action Steps
	Person Responsible
	Begin Date
	Professional Development
	Peron Responsible
	Evidence of Implementation
	Evidence of Impact

	8/09

8/09

8/09

8/09
	LOW ACHIEVERS - Vocabulary

· Provide separate word list for ELL students from “Making Meaning”

· Provide small group 

· Instruction for level 1 and 2 ELL students daily

· Provide small group instruction for special needs students daily


	Classroom teachers

ELL paras

Spec.Ed. Staff

ELL staff

Classroom

Teachers
	
	Assistance for classroom teachers from ELL teacher


	
	Teacher self-audit
	Fountas

& Pinnell Reading Benchmarks

	8/09

8/09

8/09
	HIGH ACHIEVERS - Vocabulary

· Meet with small group of high achievers during guided reading a minimum of

2 times per week to provide vocabulary extension activities and more challenging projects and curriculum

· Ensure A & E students master the common content grade level vocabulary words

· Provide Accelerated/Enriched self-contained classes with a challenging vocabulary
	Classroom teachers

A & E teachers

A & E teachers
	
	
	
	Self-audit
	

	9/09
	LOW ACHIEVERS

· Based on Fountas & Pinnell reading assessments, meet with small group of low achievers a minimum of 4 times per week to re-teach, guide and practice deficit skills.


	
	
	
	
	
	Fountas &

Pinnell

Reading Benchmarks

	8/09
	· Use multi-sensory strategies during small group instructions
	All Teachers
	8/09
	· Presentation of appropriate multi-sensory activities

· Teachers share      strategies during team collaboration
	Spec. Ed. teachers

All teachers
	
	


	Begin Date
	Teacher Action Steps
	Person Responsible
	Begin Date
	Professional Development
	Person Responsible
	Evidence of Implementation
	Evidence of Impact

	8/09

8/09

8/09

8/09
	GENERAL – Writing

· All classroom teachers fully implement a consistent writing process based on curriculum determined by district
· All teachers provide active student writing time for a minimum of 1 hour 5 X per week

· Use consistent writing process in all content areas

· Teachers allow students choices within the various applications covered by the writing standards


	All classroom teachers
	8/09

  8/09

9/ 09
	· Attend district training in writing process

· Collaboration at grade level teams

· Review Conferencing strategies
	Title One Teacher

Teachers

Title One Teacher
	Student self-audit on the writing process

Class Schedule
	District

Writing assessments

Improved Writing assessments

	        8/09
	CULTURAL COMPETENCY

· All teachers selections of reading in literature and content areas includes various cultures and ethnicities a minimum of once a month


	   All teachers

Librarian
	8/09


	· Align resources to curriculum map

· Grade level collaboration to share selections

· Review recommended

·  Reading list from Indiana DOE
	All teachers
	Curriculum Map
	

	       9/09


	TECHNOLOGY

· Students use computers a minimum of 30 minutes per week to reinforce vocabulary, comprehension or research for writing


	    All teachers
	
	
	
	
	

	10/09
	PARENT INVOLVEMENT

· Send copies of students’ self-selected writing home for parents to read and support the student’s writing once each semester


	All teachers
	
	
	
	
	


	SCHOOL IMPROVEMENT ACTION PLAN


 School: Mollie B. Hoover Elementary 

 Focus Area: MATH

	Goal:  By spring of 2011, 90 % of students in grades 4-5 will meet Indiana Academic Standards in Math as measured by    ISTEP+.

	Benchmarks:
Year 1:  By Spring of 2009 82% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP (Student Success Process) math assessment.

Year 2:  By Spring of 2010 86% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP math assessment.

Year 3:  By Spring of 2011 90% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP math assessment.

	Strategies
	

	Begin Date
	Teacher Action Steps
	Person

Responsible
	Begin

Date
	Professional Development
	Person

Responsible
	Evidence of

Implementation
	Evidence of

Impact

	8/09
	GENERAL

· Teach math facts to mastery daily which will include at least one of the following:

· Sum Sums

· Round Tables

· Doing differences

· Dynamite dividers
	All teachers
	8/09
	Provide review, modeling and materials for new teachers
	Deb Vaught
	Student data charts
	Improvement in levels on student data charts – group data

	9/09
	· Utilize math games and manipulatives based on the curriculum map a minimum of two times a week
	All teachers
	9/09

9/09


	Collaborate and share strategies at grade-level meetings

Share special education manipulative resources at staff meetings
	Teachers

Special Ed. Teachers
	Teacher self-audit
	SSP math post tests

	9/09
	LOW ACHIEVERS

· Provide small group remediation a minimum of 2 times a week for 30 minutes for students based on ISTEP and/or SSP data  (pullout) 

· Suggest home practice using the math websites, if available
	Classroom teacher

Teachers


	9/09
	Each six weeks create a data wall to show where students are and provide a basis for remediation


	Title One Teacher
	SSP data Math assessments


	SSP math post tests

Other math assessments


	Begin Date
	Teacher Action Steps
	Person

Responsible
	Begin

Date
	Professional Development
	Person

Responsible
	Evidence of

Implementation
	Evidence of

Impact

	10/09
	HIGH ACHIEVERS

· Provide higher level extension activities 2 times a week
	All teachers
	
	
	
	
	SSP math post tests

Math Olympiad

	8/09
	HIGH ACHIEVERS

· Provide Accelerated and Enriched self-contained classes with a more challenging curriculum
	A&E teachers
	
	
	
	A and B tests
	SSP math post tests

	10/09
	PARENT INVOLVEMENT

· At the fall parent conferences provide parents with a list of suitable educational websites for their children
	All teachers
	9/09
	Teachers receive a brief overview of the websites
	Media Specialist
	Listing on homepage

Mentioned in newsletter
	Spring survey

	8/09
	· Send math fact sheets home and ask parents to practice with their child
	All teachers
	
	
	
	
	

	9/09
	TECHNOLOGY

· Reinforce math skills during computer lab
	Lab teacher
	9/09
	Review the math programs available in the computer lab 2 times a month
	Librarian
	
	


Mollie B. Hoover English Language Arts Assessment Plan
Goal: By spring of 2011, 85% of students in grades 4 & 5 will meet Indiana Academic Standards in English as measured by ISTEP+.
Benchmarks:
Year 1:  By Spring of 2009 75% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell benchmark

Year 2:  By Spring of 2010 80% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell   benchmark.

 Year 3:  By Spring of 2011 85% of grade 4-5 students will meet Indiana Standards as measured by scoring at or above grade level on Fountas & Pinnell
	IMPLEMENTATION

Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

Vocabulary words

Student s elf-audit

on writing process
	DATA

Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

Vocabulary words

Student self-audit

on writing process


	ARE WE DOING IT?

Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

Vocabulary words

Student self-audit

on writing process
	Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

Vocabulary words

Student self-audit

on writing process
	Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

vocabulary words

Student self-audit

on writing process
	Teacher

self-audit on

vocabulary

· Making meaning

4X per week,

· ELL 1 & 2

· Spec. Ed.,

· Low achievers

List of content

vocabulary words

Student self-audit

on writing process

	IMPACT DATA

SSP Data

Fountas & Pinnell

Data District Writing


	SSP data
	Data Wall

SSP data
	SSP Data

Fountas & Pinnell

Data District Writing
	SSP data
	SSP Data

Fountas & Pinnell

Data District Writing


Mollie B. Hoover Math Assessment Plan
Goal: By spring of 2011, 85% of students in grades 4 & 5 will meet Indiana Academic Standards Math as measured by ISTEP+.
Benchmarks:
Year 1:  By Spring of 2009 82% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP (Student Success Process) math    assessment.

Year 2:  By Spring of 2010 86% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP math       assessment.

	IMPLEMENTATION

CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS
	DATA

CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS
	ARE WE DOING IT?

CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS
	CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS
	CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS
	CLASS ROSTER

OF LOW ACHIEVERS

STUDENT MATH

FACTS DATA

CHARTS



	IMPACT DATA

SSP A & B TEST

DATA


	SSP A & B TEST

DATA
	SSP A & B TEST

DATA
	SSP A & B TEST

DATA


	SSP A & B TEST

DATA


	SSP A & B TEST

DATA




Year 3:  By Spring of 2011 90% of grade 4-5 students will meet Indiana Standards as measured by mastery on the SSP math assessment.
School Improvement Plan Data Analysis

Hispanic Population, (grades 3-6) has increased by 200.1% (‘05—‘08)
2005-2006

2006-2007

2007-2008

2008-2009
22 students

56 students

63 students

68 students

Hispanic Students scored dramatically lower in LA that White Students
	
	Hispanic Students
	White Students

	’05-06
	22% Passed LA (6/22)
	75% Passed LA (472/632)

	’06-07
	36% Passed LA (20/56)
	73% Passed LA (439/600)

	’07-08
	43% Passed LA (27/63)
	76% Passed LA (325/425)

	“08-09
	51% Passed LA (35/68)
	70% Passed LA (394/566)


Hispanic Students scored lower in Math than White Students
	
	Hispanic Students
	White Students

	’05-06
	22% Passed Math (6/22)
	75% Passed Math (472/632)

	’06-07
	60% Passed Math (30/56)
	76% Passed Math (456/600)

	’07-08
	60% Passed Math (38/63)
	83% Passed Math (351/425)

	’08-‘09
	66% Passed Math (45/68)
	78% Passed Math (442/566)


*** 2007-2008- data does not include sixth grade due to lack of data available

Special Education Student scores in grades 3-6 are consistently lower in LA and Math than General Education Student scores in grades 3-6

	
	Special Ed. Students
	General Ed. Students

	’05-06
	33% Passed LA  (47/142)
	82% Passed LA (471/574)

	’06-07
	31% Passed LA  (39/124)
	77% Passed LA (451/582)

	’07-08
	27% Passed LA  (35/129)
	77% Passed LA  (440/570)

	’08-‘09
	29% Passed LA  (39/134) 
	77% Passed LA  (427/554)

	’05-06
	39% Passed Math (56/142)
	81% Passed Math (467/574)

	’06-07
	38% Passed Math (47/124)
	82% Passed Math (475/582)

	’07-08
	43% Passed Math (56/129)
	84% Passed Math (477/570)

	’08-‘09
	47% Passed Math (63/134)
	84% Passed Math (465/554)


Free/Reduced students scored significantly lower in both Math and LA than Paid students from ’05-’06 to ’07-’08

	
	Free/Reduced Students
	Paid Students

	’05-06
	60% Passed LA (200/333)
	83% Passed LA (318/383)

	’06-07
	59% Passed LA (205/348)
	80% Passed LA (258/358)

	’07-08
	55% Passed LA (198/357)
	81% Passed LA (277/342)

	’08-‘09
	56% Passed LA (200/360)
	81% Passed LA (266/328)

	’05-06
	62% Passed Math (206/333)
	83% Passed Math (317/383)

	’06-07
	47% Passed Math (163/348)
	84% Passed Math (299/358)

	’07-08
	66% Passed Math (237/357)
	87% Passed Math (296/342)

	’08-‘09
	68% Passed Math (243/360)
	87% Passed Math (284/328)


With regards to Free/Reduced Students in LA:

· Language Construction is a weakness in 3rd and 4th grade all three years (’04-’05, ’05-’06, ’06-07).
· Rdg Vocabulary is a weakness in 3rd-5th grades all three years (’04-’05, ’05-’06, ’06-07).
· Wtg Process is a weakness in 4th and 5th grade all three years (’04-’05, ’05-’06, ’06-07).
· Wtg Application is a weakness all three years in 6th grade (’04-’05, ’05-’06, ’06-07).
· Reading Comprehension is a weakness for the years ’05-’06 and ’06-07 in 6th grade.
With regards to Free/Reduced Students in Math:

· Number Sense is a weakness for all 3 grades (3rd-5th) all three years (’04-’05, ’05-’06, ’06-07).
· Computation is a weakness for all 3 grades for the last 3 years (’04-’05, ’05-’06, ’06-07), with the exception of the 5th grade in ’05-’06.
· Geometry is a weakness for all 3 grades (3rd-5th) in the 3rd grade.
Female students in grade 3-6 scored higher in LA than Male students
	
	Female Students
	Male Students

	’05-06
	75% Passed LA (265/354)
	70% Passed LA (253/362)

	’06-07
	76% Passed LA (268/353)
	63% Passed LA (223/352)

	’07-08
	75% Passed LA
	61% Passed LA (215/354)

	’08-‘09
	72% Passed LA (247/342)
	63% Passed LA (219/346)


There was not a significant pattern between females and males in grades 3-6 with regard to Math.  However, males consistently scored higher in Math than in LA.

	
	Female Students
	Male Students

	’05-06
	73% Passed MA(260/354)
	70% Passed MA (263/362)

	’06-07
	76% Passed MA(268/353)
	72% Passed MA (255/352)

	’07-08
	77% Passed MA
	74% Passed MA (263/354)

	’08-‘09
	77% Passed MA(263/342)
	76% Passed MA (264/346)


With regards to All Students in Math:

· Computation is a weakness for all 3 grades (3rd-5th) all three years (’04-’05, ’05-’06, ’06-07).
· Number Sense is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 3rd and 4th grade.
· Geometry is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 3rd and 5th grades.

· Algebra and Functions are a weakness all three years (’04-’05, ’05-’06, ’06-07) for 4th and 6th grade.

· Data Analysis is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 5th grade.

· Measurement is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 6th grade.

Notes:

· 3rd grade’s 3 biggest problems in all 3 years (’04-’05, ’05-’06, ’06-07) are:

· Number Sense

· Geometry

· Computation

· 4th grade’s 2 biggest problems in all 3 years (’04-’05, ’05-’06, ’06-07) are:

· Numbers Sense

· Computation

· 5th grade’s biggest problem is the same all 3 years (’04-’05, ’05-’06, ’06-07):

· Computation

· NOTE: Geometry remains 2nd worst category during last 2 years (’05-’06, ’06-07)

· 6th grade had an improvement in Number Sense scores the last year, ’06-’07.

With regards to All Students in LA:

· Writing Application is a weakness for grades 3rd-6th all three years (’04-’05, ’05-’06, ’06-07).
· Reading Vocabulary is a weakness for grades 3rd-5th all three years (’04-’05, ’05-’06, ’06-07).
· Language Conventions is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 3rd, 4th and 6th grades.

· Writing Process is a weakness for 4th and 5th grade all three years (’04-’05, ’05-’06, ’06-07).
· Reading Comprehension is a weakness all three years (’04-’05, ’05-’06, ’06-07) for 6th grade only.

Note:

· Writing items are worse than Reading items all three years (’04-’05, ’05-’06, ’06-07).
2007-2008 Hoover Media Survey

· Based on the Hoover Media Survey, the majority of parents have access to a computer and the Internet

· 83% (213/256) of Hoover Parents have access to a computer

· 81% (208/256) of Hoover Parents have access to the Internet

· Based on the Hoover Media Survey, the majority of parents find the school newsletter and teacher newsletter helpful.

· 92% (235/256) of Hoover Parents feel the newsletters are helpful.

· Based on the Hoover Media Survey, less than half of the parents have accessed the school website

· 52% (134/256) of Hoover Parents have NOT accessed the school website.

· 47% (122/256) of Hoover Parents have accessed the school website.

· Based on the Hoover Media Survey, the majority of Hoover parents would access a teacher’s webpage if one were available.

· 89% (228/256) of Hoover Parents would access a teacher’s webpage if one was available.

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form
Guiding Principle:

Systematically teaching chosen academic vocabulary words and students reading extensively increases student’s vocabulary.

Resource 1: Marzano, Robert. “The Importance of Building Students’ Academic Background Knowledge.”  Workshop at the ASCD convention in Chicago. April 2, 2006.

Resource 2: Blachowicz, Camille, Peter Fisher, Donna Ogle, and Susan Watts- Taffe. “Vocabulary:  Questions from the Classroom.”  Reading Research   Quarterly, Vol. 41, 4.  October/November/December 2006.  524 – 539.

Resource 3:  Fountas, Irene C., and Gay Su Pinnell.  “Investigating and Using Language: The Language and Word Study Design.”  Guiding Readers and Writers. Heinemann, Portsmouth, New Hampshire, 2001. 26-39.

Instructional Practices supported by the guiding principle.

1.  Vocabulary notebook for words, pictures, and examples

2.  Play word games
3.  Students restate definition in own words
4. Use grade-level common list from all areas of curriculum
5. Students choose vocabulary to study
6.  Use reference tools – thesaurus and dictionary


SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form
Guiding Principle:

Exposing students to rich language encourages students to engage in word exploration.

Resource 1:  Blachowicz, Camille L.A., and Peter Fisher.  “Vocabulary 



Lessons.” Educational Leadership, Vol. 61, 6.  March 2004. 66 – 69.

Resource 2:  Blachowicz, Camille, Peter Fisher, Donna Ogle, and Susan Watts-


Taffe. Vocabulary: Questions from the Classroom.”  Reading 


Research Quarterly, Vol. 41, 4.  







October/November/December 2006.  524 – 539.

Resource 3:  Fountas, Irene C., and Gay Su Pinnell.  “Investigating and Using 

           Language:  The Language and Word Study Design.”  Guiding 


Readers and Writers.  Heinemann.  Portsmouth, New Hampshire, 


 2001.  26-39.

Instructional Practices supported by the guiding principle.

1. Word Wall

2. Wide selection of classroom library books

3. Teacher read alouds

4. Students use reference tools – thesaurus and dictionary

5. Encourage parents to read and play word games with children

6. Guided reading instruction

7. Develop academic vocabulary. 

8. Students choose vocabulary words to stud

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

An effective word study lesson enhances student exploration of words and vocabulary development.

Resource 1:  Beers, Kylene.  “Vocabulary:  Figuring Out What Words Mean.”  


When Kids Can’t Read What Teachers Can Do.  176 – 203.
Resource 2:  Blachowicz, Camille L.A., and Peter Fisher.  “Vocabulary Lessons.”

           Educational Leadership, Vol. 61, 6.  March 2004.  66 – 69.

Resource 3:  Fountas, Irene C., and Gay Su Pinnell.  “Investigating and Using

           Language:  The Language and Word Study Design.”

           Guiding Readers and Writers.  Heinemann.  Portsmouth, New 

Hampshire, 2001.  26 – 39.

Instructional Practices supported by the guiding principle.

1. Interactive read aloud

2. Use varied literature

3. Word structure lessons

4. Create vocabulary lists

5. Use variety of teaching

6. Silent reading each day

7. Teach roots, prefixes, strategies and suffixes

8. Guided reading instruction

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Exposure to word rich text and conversation encourages students to build and learn new vocabulary and engage in word exploration.

Resource 1: Beers, Kylene.“Vocabulary: Figuring Out What Words Mean.”  
 

                    When Kids Can’t Read What Teachers Can Do.  176 – 203.
Resource 2:  Blachowicz, Camille L.A., and Peter Fisher.  “Vocabulary
     Lessons.” Educational Leadership, Vol. 61, 6. March 2004. 66 – 69.

Resource 3: Blachowicz, Camille, Peter Fisher, Donna Ogle, and Susan Watts-Taffe. “Vocabulary: Questions from the Classroom. ”Reading Research Quarterly, Vol. 41, 4.  October/November/December 2006.  524 – 539.

Resource 4: Fountas, Irene C., and Gay Su Pinnell.  “Investigating and Using

Language:  The Language and Word Study Design.”  Guiding 

Readers and Writers.  Heinemann.  Portsmouth, New Hampshire, 

 2001.  26 – 39.

Resource 5: Pearson, David, Elfrieda Hiebert, and Michael Kamil.  “Vocabulary

Assessment:  What We Know and What We Need to Learn.”  

Reading Research Quarterly, Vol. 42, 2. 

 April/May/June 2007.282 – 296

       
Resource  6: Thompson, Michael C.  Classics in the Classroom.  P18 – 24.  
 
 New York: Royal Fireworks Press, 2003.

 Instructional Practices supported by the guiding principle.

1. Teach classic literature

2. Teacher read alouds
3.  Students read silently every day                                                                                                       4.  Use of graphic organizers for vocabulary knowledge
5.  Teach roots, prefixes, and suffixes
6.  Use vocabulary trees                                                                                                               7.  Wide selection of classroom library books available                                                                    8.  Use reference tools – thesaurus and dictionary                                                                          9.  Encourage parents to read and play word games with children                                       10.Guided reading instruction                                                                                                   11.Students choose vocabulary words to study

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form
Guiding Principle:

To develop an intuitive knowledge of number sense in order to teach strategically to take students from where they are to where they need to be.  This leads to higher-level thinking.

Resource 1: “The Need for Number Sense” by Nancy Jordan in Educational 

 Leadership, October 2007 (Vol. 65, p. 63-66)

Resource 2: “Nine Ways to Catch Up” by Marilyn Burns in Educational 


Leadership, November 2007 (Vol. 65 #3, p. 16-21)

Resource 3: Tanrook, Rosemary, and Rhonda Marinussen. “Reconceptualizing 
  ADHD.” Educational Leadership (November 2001): pg 20-25

Instructional Practices supported by the guiding principle.

1. Teaching should begin with hands-on manipulation of concrete objects, then transition to  imagining set transformations without concrete object

2. Fact drills

3. Scaffolding

4. Modeling

5. Make connections

6. Build math vocabulary
 


SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Teach math using clear math objectives in a well structured

lesson, making sure students use any manipulatives in a thoughtful way.
Resource 1: “When Theories Don’t Add Up: Disentangling the Manipulatives Debate” by Nicole McNeil and Linda Jarvin in T.I.P., fall 2007 (Vol. 46 # 4, p. 309-316)

Resource 2: “Studies Find That Use of Learning Toys Can Backfire” by Debra 


Viadera in Education Week, April 25, 2007 (Vol. 26 # 34, p. 12-13)

Resource 3: http://www.apa.org/monitor/jun98/math.html

Dipping math scores heat up debate over math teaching psychologists differ over the merits of teaching children whole math

Instructional Practices supported by the guiding principle.

1. Minimize toys as manipulatives

2. Make a solid connection between the understanding of the concept and the use of manipulatives.

3. Choose manipulatives that are appropriate for the lesson

4. Use of computer software is a manipulative option



SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

To develop an understanding of math concepts using testing, debating, 

and revising that will link the mathematics to everyday experiences in the real world.

Resource 1: “What’s Right About Looking at What’s Wrong” by Deborah

Schifter in Educational Leadership, November 2007 (Vol. 65, #3, p. 22-27)
Resource 2: “What We Can do About Achievement Disparities” by Sarah 

          Theule Lubinski in Educational Leadership, November 2007

(Vol. 65, # 3, p. 54-59)
Resource 3: “Changing the System: How to Assure Quality” by Steven 


        Leinwand in Sensible Mathematics, 2000 (Ch. 7, p. 81-95)
Instructional Practices supported by the guiding principle.

1. Make connections to math in other subject areas

2. Provide ample time to teach mathematics
3. Make transitions across grade level smooth
4. Identify mistakes
5. Test, revise, replace ideas
6. Provide opportunities for reflection
7. Help students understand rich math problems
8. Analyze math disparities
9. Foster mathematical meaning

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Setting simple non-negotiable rules increases student awareness of expectations allowing them to do their best work.

Resource 1: Monroe, Lorraine Dr. “Effective Strategies for Working With At Risk   Youth.”  The Ongoing Journey.  Boys Town Press.  Boys Town, Nebraska, 2005. 

154-169.

Resource 2: Payne, Ruby. A Framework For Understanding Poverty.  


 Highlands,TX.  Aha, 2005.

Resource 3: Hall, Philip and Hall, Nancy. “Building Relationships With 

          Challenging Children.” Educational Leadership
Sept. 2003.  60-63.

Instructional Practices supported by the guiding principle.

1.  Use appropriate discipline strategies

2.  Have consistent and simple non-negotiable rules.
3.  Have a brief mission statement. 
4.  Make sure that students are aware of what is expected. 
   


SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Building strong relationships with adults helps at risk students make life-altering choices.
Resource 1: Hall, Philip and Hall, Nancy. “Building Relationships With Challenging Children.” Educational Leadership  Sept. 2003.  60-63.

Resource 2: Monroe, Lorraine Dr. “Effective Strategies for Working With

At Risk Youth.”  The Ongoing Journey.  Boys Town Press.  Boys Town Nebraska, 2005. 154-169.

Resource 3: Payne, Ruby. A Framework For Understanding Poverty.  

          Highlands, TX.  Aha, 2005.

Instructional Practices supported by the guiding principle.

1.  Use appropriate discipline strategies.

2.  Have consistent and simple non-negotiable rules.
3.  “Choose your battles.”  
4.   Form a relationship with each child; know their needs in the area of discipline. 
5.  Give children alternatives.

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Building strong relationships with adults helps at risk students make life-altering choices.

Resource 1: Hall, Philip and Hall, Nancy. “Building Relationships With Challenging            Children.” Educational Leadership  Sept. 2003.  60-63.

Resource 2: Monroe, Lorraine Dr. “Effective Strategies for Working With At Risk Youth.”  The Ongoing Journey.  Boys Town Press.  Boys Town Nebraska, 2005. 154-169.

Resource 3: Payne, Ruby. A Framework For Understanding Poverty.  Highlands, TX. 

  Aha, 2005.

Resource 4: Bell, Larry I.  “ Strategies That Close The Gap.”  Educational Leadership Dec.     2002/Jan. 2003.  32-34.

Instructional Practices supported by the guiding principle.

1.  Bring previous students back in to speak.

2. Take the kids out of the building; allow them to see the opportunities.

3.  Make all students participate (fish bowl technique).
4.  Create time for one-on-one activities.  
5.  Form a relationship with each child. 
6. Establish long-term relationships with students.

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Multi-sensory approach to learning increases achievement

Resource 1: 
Carbo, Marie, What Every Principal Should Know about Teaching Reading. National Reading Styles Institute. New York :Syosset, 1997. 79-95

Resource 2:
Fountas, Irene C. and Gay Su Pinnell, Guided Reading Good First Teacher for All Children. Portsmouth, New Hampshire: Heinemann, 1996

Resource 3: 
Beers, Kylene.  “Vocabulary: Figuring Out What Words Mean.”  When Kids Can’t Read What Teachers Can Do. 176-203
Instructional Practices supported by the guiding principle.

1.
Flexibility in instruction

2.
Allow Movement while learning
3.
Overlays for weak visual or attention deficits
4. 
Use tactile activities and activity oriented learning
5. 
Use of peer tutors
6.
Tracing of words

7.
Peer tutors

8.
Allow different seating, i.e. standing therapy, balls, etc.

9.
Tactile activities

10.
Tracing words

11.
Centers for movement from one to another

12.
Creating models/collages

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Teaching pre-skills improves academic achievement.

Resource 1: Tanrook, Rosemary, and Rhonda Martinussen.

          “Reconceptualizing ADHD.” Educational Leadership
                    (November 2001): pg 20-25

Resource 2: Cooper, J.D. Literacy Helping Children Construct Meaning.     4th Ed. New York: Houghton Mifflin Company, 2000.

Resource 3:  Bolich, Barbara and T.F., McLaughlin.  “The Use of Mnemonic Strategies as Instructional Tools for Children With Learning Disabilities” International Journal of Special Education 16.2 (2001): 40-49

Instructional Practices supported by the guiding principle.

1.
Pre-test to determine level of knowledge

2.
Pre-teach concepts
3.
Teach social skills
4. 
Link new material to old
5. 
Teach written instructional language, (i.e. draw, compare etc.)
6.
Provide instructional supports, (i.e. chunking, mnemonics)
7.
Post task lists
8. 
Teach directional language, (i.e. before, next, after, more than, few)

9.
First letter strategy (acrostic)

10.
Keyword mnemonic

11.
Teacher created and student created mnemonics

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Vocabulary instruction increases reading achievement.

Resource 1:  Juel, Connie and Rebecca Deffes. “Making Words Stick.”           Educational Leadership, March 2004 (vol.61, #6, p.30-34)

Resource 2:  Blackowicz, Camille and Peter Fisher.  “Vocabulary Lessons.” Educational Leadership, March 2004 (vol.61 #6, p.66-69)

Resource 3:  Jacobs, Heidi Hayes, Active Literacy Across the Curriculum. P.17-38

Resource 4: 
Education, College of. “Word Study for Students with Learning Disabilities and English Language Learners.” Texas Center for Reading and Language Arts (2002): 7-14

Instructional Practices supported by the guiding principle.

1) Picture cards

2) Teach decoding and Analogizing
3) Structural Analysis (prefixes/suffixes) 
4) Systematic instruction
5)  Letter/sound
6)  Teach words that don’t fit phonetic rules.
7) Connect vocabulary words to text
8) Letter/sound connections

9) Analyzing word meaning and word structure

10) Anchor vocabulary words to prior knowledge instruction

11) Word play for word awareness

12) Greek/Latin word derivatives instruction

13) Wide range and variety of books available

14)  Instruction in dictionary skills

15) Teach word attack skills

16) Student paraphrasing Visible Word Bank of vocabulary words into their own vernacular

17) Visible Word Bank

18) Cluster words into content or themes

19) Repetition of words

20) Discuss books

21) Give many examples of a word in various context

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Teaching specific strategies provides students with the skills they need to better plan, revise, and edit text.

Resource 1:  Fountas, Irene C. and Pinnell, Gay Su. Guiding Readers and 

 Writers.  New Hampshire: Heinemann, 2001.

Resource 2: Greiner, Alice.  “Eleven Research-Based Tips for Improving Writing Instruction.” Center for Performance Assessment Newsletter. May 1, 2007

.

Resource 3:  Harris, Karen and Graham, Steve and Mason, Linda.  “A Comparison of Writers’ Workshop With a More Structured Model. ”American Educations Research Journal Vol 43 (Summer 2006)

p. 295 – 340

Resource  4: Smith, Mary Ann. “Immersion in Writing.”  Journal of Staff Development Vol. 27,  pg 10-13, 20-21 

Instructional Practices supported by the guiding principle.

1. Students will analyze models of good writing - picture books or sample papers.

2. Students will be taught mini-lessons in areas of writer’s craft as well conventions.

3. Students will conference with teacher

4. Students will practice goal setting by seeing rubrics and knowing expectations before writing a piece.


SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Self-evaluation and questioning strategies help students to be accountable for their growth as writers.
Resource 1: Greiner, Alice. “Eleven Research-Based Tips for Improving Writing Instruction.” Center for Performance Assessment Newsletter. May 1, 2007

Resource 2: Harris, Karen, Graham, Steve, and Mason, Linda.  “A Comparison of Writers’ Workshop With a More Structured Model.”  American Educations Research Journal Vol 43 (Summer 2006) o. 295 – 340

Resource 3: Ray, Katy Wood. The Writing Workshop. National Council of Teachers  of English, 2001

Resource 4: Smith, Mary Ann. “Immersion in Writing.”  Journal of Staff 
   
Development  Vol. 27,  pg 10-13, 20-21

Resource 5: Zemelman, Steven and Daniels, Harvey, and Hyde, Arthur.  Best Practice New Standards for Teaching and Learning in America’s Schools.  New Hampshire: Heinemann, 1998

Instructional Practices supported by the guiding principle.

1. Students will use writing portfolios to show growth over time.

2. Students will use rubrics to self- evaluate writing.

3. Students will use questioning techniques to gain more information from conferencing.

4. Students will participate in peer editing.

5. Students will use goal sheets to monitor their growth as writers and do self-evaluation to ask what they have learned or accomplished.

6. Students will use various tools (colored pencils, pens, sticky notes, scissors, etc) to help with the editing process.

SCHOOL IMPROVEMENT PROCESS

Guiding Principles Monitoring Record Form

Guiding Principle:

Choosing topics and genres and sharing with an audience motivates students to become better writers.

Resource 1: Fountas, Irene C. and Pinnell, Gay Su. Guiding Readers and 
          Writers.  New Hampshire: Heinemann, 2001.

Resource 2: Smith, Mary Ann. “Immersion in Writing.”  Journal of Staff 
 
          Development  Vol. 27,  pg 10-13, 20-21

Resource 3: Ray, Katy Wood. The Writing Workshop.  National Council of 
          Teachers of English, 2001

     Resource 4: Zemelman, Steven and Daniels, Harvey, and Hyde, Arthur.

 Best Practice New Standards for Teaching and Learning in   America’s Schools.  New Hampshire: Heinemann, 1998

Instructional Practices supported by the guiding principle.

1. Students will use writer’s notebooks to record ideas.

2. Students will practice peer editing and revising.

3. Students will do ‘free-writes’ using writing exercises

4. Students will write across the curriculum in science and social studies.

5. Students will publish pieces for sharing in different formats (author’s chair, class books, investigations, individual projects)

MOLLIE B. HOOVER

PROFESSIONAL DEVELOPMENT PLAN AND TIMELINE 2009-10

All professional development is expected to result in implementation of what was learned, and ultimately to result in improved student achievement.

	Date
	Topic
	Presenter/

Facilitator
	Objective(s)
	Evaluation

	8/09
	Vocabulary
	Title One teacher
	Use book study groups to learn more about how to increase students vocabulary
	Teachers are more knowledgeable about the process and how it will be implemented 

	8/09
	Reading
	Title One teacher
	To use book study groups to learn about and set up Reader’s Workshop
	Teachers consistently implement the new reading model 

	8/09


	Writing
	Title One teacher
	To support and reinforce the new writing process
	Teachers consistently implement the new writing model across the curriculum

	10/09


	Writing
	Grade level teams
	Trade writing assessments to ensure consistent scoring
	Teachers get feedback/practice on scoring assessments

	9/08


	Data Collection
	Grade level teams
	Create a data wall to compile list of skill deficits 
	Data Wall

	8/09
	Content vocabulary
	Grade level team collaboration
	Revise 120 common grade level words across the curriculum based on standards
	At the end of the year the grade level list of words.




	Date
	Topic
	Presenter/

Facilitator
	Objective(s)
	Evaluation

	8/09
	Sharing math strategies
	Grade level teams
	Choose appropriate math games and manipulatives based on state standards
	Teachers would get appropriate ideas from each other and implement them in the classroom

	8/09


	Share Spec.

Ed.  math resources
	Special Ed. teachers at staff meeting
	To inform classroom teachers of the hands-on math materials available within the building
	Teachers checkout the materials for their math classes as appropriate

	9/09
	Math fact materials
	Deb Vaught
	Review, model and provide materials for using the math facts activities listed in the plan
	Teachers will implement the math fact activities within the classroom each day

	9/09
	Smartboards
	Media Specialist
	To teach teachers how to use this technology to teach math
	Teachers will use Smartboards daily to teach math

	9/09
	Math websites for students
	Media Specialist
	Review list of appropriate math websites for students


	Teachers use the websites in the computer lab and encourage parents and children to access them at home

Parent survey shows parents and students are using the websites


All paraprofessionals are invited to attend all professional development sessions but cannot be required to attend any     
 sessions that take place outside the normal workday.

Writer’s Notebook Evaluation

Name: ________________

Please rate your notebook work on a scale of 1 (lowest) to 3 (highest), with 2 being average.  Write Comments that explain each of your ratings.  If you need more room for comments, feel free to use the back.

	Notebook Criteria
	Circle your rating


	Comments

	My notebook shows evidence of lots of writing (volume).
	1-2-3
	

	I am trying different kinds of entries in my notebook.
	1-2-3
	

	I am collecting entries outside of school.
	1-2-3


	

	I am writing some entries long enough to deepen the meaning of my ideas.
	1-2-3
	

	I reread my entries, think about them, and write more.
	1-2-3
	

	I take good care of my notebook (it looks like something I care about.)
	1-2-3
	


Writer’s Notebook Evaluation

Name: _____________________

Writer’s Notebook Evaluation Form

Six Weeks Checklist/Yearly progress

Please rate your notebook work on a scale of 1 (lowest) to 3 (highest), with 2 being average.

	Notebook Criteria
	1st
6 weeks
	2nd
6 weeks
	3rd
6 weeks
	4th

6 weeks
	5th

6 weeks
	6th
6 weeks

	My notebook shows evidence of lots of writing (volume).
	
	
	
	
	
	

	I am trying different kinds of entries in my notebook.
	
	
	
	
	
	

	I am collecting entries outside of school.
	
	
	
	
	
	

	I am writing some entries long enough to deepen the meaning of my ideas.
	
	
	
	
	
	

	I reread my entries, think about them, and write more.
	
	
	
	
	
	

	I take good care of my notebook (it looks like something I care about.)
	
	
	
	
	
	


	Components of a School wide Plan*:
	Found on Page #:

	1. A comprehensive needs assessment of the whole school
	21

	2. Implementation of schoolwide reform strategies that:

· Provide opportunities for all children to meet proficient and advanced levels of student academic achievement

· Use effective methods and instructional strategies that are based on scientifically based research that:

· Strengthens the core academic program

· Increases the amount of learning time

· Includes strategies for serving underserved populations

· Includes strategies to address the needs of all children in the school, but particularly low achieving children and those at risk of not meeting state standards

· Address how the school will determine if those needs of the children have been met

· Are consistent with and are designed to implement state and local improvement plans, if any
	23-26

20,21

23

10

23 

10,13,14,17

27,28



	3. Highly qualified teachers in all core content area classes
	11 

	4. High quality and on-going professional development for teachers, principals, and paraprofessionals
	49,50

	5. Strategies to attract high-quality, highly qualified teachers to this school
	12

	6. Strategies to increase parental involvement, such as literacy services
	12

	7. Plans for assisting preschool children in the transition from early childhood programs such as Head Start, Even Start, Early Reading First, or a state-run preschool program
	13

	8. Opportunities and expectations for teachers to be included in the decision making related to the use of academic assessment results leading to the improvement of student achievement
	13

	9. Activities and programs at the school level to ensure that students having difficulty mastering proficient and advanced levels of the academic achievement are provided with effective, timely additional assistance
	10,13,14,17

	10. Coordination and integration of federal, state and local funds; and resources such as in-kind services and program components
	13,14

	11. Description of how the school will provide individual academic assessment results to parents
	24,26



	12. Strategies to involve parents in the planning, review, and improvement of the schoolwide plan
	12



	13. List of programs that will be consolidated under the schoolwide plan (if applicable)
	N/A


Consolidated plans are encouraged and accepted

Mollie B. Hoover SIP
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